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What is this reference guide about? 
 
Have the literacy levels of 14 year-old Australians changed over 
the last two decades?  Do girls perform better than boys?  What 
factors influence literacy and numeracy skills? 
What subjects do secondary school students in Australia choose?  
Does this make a difference after school? 
Who leaves school early?  Are early leavers ‘at risk’ compared to 
those who complete Year 12? 
Combining part-time work with schooling – what impact does this 
have on school results and post-school pathways?  
What factors appear to influence post-school choices? 
What pathways are followed by young Australians after leaving 
school?  Which pathways appear to be successful?  Who goes on 
to post-school education and training? 
How do young people fare in the labour market?  What helps them 
to do well?  
These are some of the questions that the Longitudinal Surveys of 
Australian Youth (LSAY) research program has been examining 
over the last two decades. 
This reference guide is not simply a summary of each report – 
rather the findings from 36 reports have been summarised 
thematically to show what we know about the experiences of 
Australian youth as they move through education and training into 
the labour market and adult life.  The bracketed notations in the 
right hand margin indicate the report number and the relevant 
page(s) on which each piece of information is based and where 
further information can be found. 
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About LSAY 
 
LSAY is a research program that follows young Australians as 
they move through secondary school, into further education or 
training, and into the labour market and adult life.  The LSAY 
program is funded by the Department of Education Science and 
Training (DEST) and is jointly managed by DEST and the 
Australian Council for Educational Research (ACER). 
Longitudinal studies such as LSAY give a clear picture of what 
young people are up to at any point in time and of the pathways 
they took to get there. The capacity to follow the same young 
people over time means that factors influencing their pathways 
and outcomes can be identified, and changes in the educational 
and employment experiences of successive groups can be 
tracked. 
The current LSAY program began in 1995 with the selection of a 
national sample, or cohort, of 13 000 Year 9 students (Y95 
cohort).  Further national samples were selected in 1998 (Y98 
cohort) and 2003 (Y03 cohort).  LSAY participants are interviewed 
annually from around age 15 to around age 25.  Participants 
provide information, mostly via telephone surveys, about their 
involvement in education, training and jobs, and other facets of 
their lives.  Overall, some 35 000 young people have taken part in 
the current LSAY program. 
LSAY research is generally published by ACER in the form of 
research reports and briefing papers.  Thirty six LSAY research 
reports were produced between 1996 and 2003.  The purpose of 
this reference guide is to make the research in these 36 reports 
more accessible and widely available. 
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Part 1. 
Educational experiences 
 
 
Part 1 of this reference guide looks at what we know about the 
educational experiences of Australian youth. The research 
summarised contributes to a number of educational debates. 
Some of the highlights are: 
• Literacy and numeracy are important. By the time students are 
14, the levels of literacy and numeracy they have achieved are 
critical determinants of what they go on to do. If they have 
achieved high levels of literacy and numeracy, they are more 
likely to continue at school, enter university, and go on to high-
status, well-paid jobs. The research also shows that over a 
twenty-year period there has been no decline, or ‘dumbing 
down’, in literacy and numeracy levels.  
• Vocational Educational and Training (VET) options for students 
are playing a useful role. VET programs offer a successful 
transition from school to full-time work, especially for those 
more at risk. 
• Part-time work while at high school plays the same useful 
transition role, provided it does not take up too many hours. 
Working part-time for extremely long hours usually means that 
the students will leave school early but, if they do not work too 
much, they are generally more satisfied with their lives and 
more likely to get an apprenticeship or full-time job after 
leaving.  
• Gender does make a difference.  Boys continue to score higher 
in numeracy and girls in literacy, and boys are more likely to 
leave school before completing Year 12. 
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During the high school years 
Literacy & numeracy of 14 year-olds  
What are the levels and have they got better or worse? 
The most striking aspect of the research on literacy and numeracy 
is that there has been no overall change in the scores on 
achievement tests over more than two decades, although the 
number of 14 year-olds who have a level of mastery in numeracy 
has increased. 
The scores of 14 year-olds, as a group, in reading comprehension  
and mathematics have remained constant over the period from  
1975 to 1998. It is significant to note that the measurement scale  
used to record the scores has also remained constant over the 
same time frame. (29,ix)
The percentage of students who have achieved mastery in 
literacy—that which would enable them to function in adult 
society—has also remained constant. On average, 70% of 
students achieved mastery of reading comprehension over the 
period 1975 to 1995. Interestingly, the levels of mastery in 
numeracy have increased: from 74% achieving mastery in 1975 to 
85% in 1995. (3,5 & 12)
What factors are related to literacy achievement? 
A number of sociodemographic and school variables are related to 
literacy achievement. The most important individual factors are 
gender, SES and the intention to go to university. The most 
important school factors are the mean school SES and the 
proportion of students from a non-English speaking background. (36,24)
When comparing performance over the 1975-to-1988 period, the 
two most notable findings are that Indigenous students perform 
much lower and students from a non-English speaking 
background have improved over the period. 
GENDER 
Over the period 1975 to 1998, the most noticeable change was 
that 14 year-old males’ performance on the literacy test decreased 
while females’ increased. (29,9-12)
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So, while the overall performance had not changed for the full 
group of 14 year-olds, within the group males’ reading 
comprehension level had gone down and females’ reading 
comprehension had gone up—and the difference was statistically 
significant. 
A later study, using data from Year 9 students in the Y95 and Y98 
cohorts, also found a small but significant gender difference. 
Females performed significantly higher than males, even when the 
potential effect of other variables was taken into account. (36,18-21)
LANGUAGE BACKGROUND 
Students from English speaking families performed better over the 
1975 to 1998 period than those whose main language was not 
English. Nevertheless, those from non-English speaking 
backgrounds still showed significant improvement in reading 
comprehension over the period. (29,11-13)
Another study based on the period 1975 to 1995 showed the 
narrowing of the gap between students from different backgrounds 
was mainly due to improvements from 1975 to 1995 in socio-
economic status and to changes in the country of parental birth of 
students with non-English speaking backgrounds. (3,7)
Data from Year 9 students in the Y95 and Y98 cohorts also 
showed that students born in a non-English speaking country or 
with a mother born in a non-English speaking country performed 
lower. (36,22)
PARENTS’ OCCUPATIONS/SES 
There were interesting and different patterns in literacy scores 
between students with parents in different occupational groups. 
The literacy levels for students: 
• with parents in the professional/managerial group 
decreased from 1975 to 1995 and then increased 
slightly in 1998 
• with parents in the clerical/sales/service group also 
decreased from 1975 to 1995 and then stabilised  
• with parents in trade occupations remained stable from 
1975 to 1989, then decreased in 1995 and increased in 
1998 
• with parents as production workers/labourers remained 
relatively stable until 1995, then decreased in 1998. (29,13-16) 
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Students with parents in the different groups performed 
significantly differently, with those in the professional/management 
group scoring the highest and those in the production 
workers/labourer group the lowest. (29,13-16)
However, there was some suggestion that the performance gap 
between students with parents from the highest and lowest 
occupational groups could in part be attributed to school factors. 
There was also an indication that, up to 1995, the gap was 
narrowing. (3,8)
Data from the Y95 and Y98 cohorts also showed that SES, as 
measured by parents’ occupations, had an influence on literacy 
performance. However, in this study, school factors did not 
account for differences. (36,21)
PARENTS’ EDUCATION 
Data from the Y95 and Y98 cohorts showed that students whose 
fathers had a post-secondary qualification had higher scores than 
those whose fathers had not obtained one, but the influence of this 
factor diminished as other factors were taken into account (eg 
SES) (36,21-22)
GEOGRAPHIC LOCATION 
In the study comparing performances between 1975 and 1998, a 
simple distinction was made between metropolitan and non-
metropolitan students. No significant differences in literacy 
performance between students in metropolitan and non-
metropolitan areas were found over that period. (29,16-18)
There are, however, a number of related variables that could 
confound the measure of geographic location. Another study (26) 
looked at the role of geographic location in more detail, breaking 
up location into five categories and analysing the relative strength 
of influence of related variables—especially those of 
Indigenousness and remoteness. 
Using the literacy data from the Y95 and Y98 cohorts, it was found 
that home location had a small, albeit statistically significant, effect 
on reading comprehension scores of Year 9 students (mostly 14 
year-olds). But, this effect was weaker than those associated with 
other background characteristics and there was no substantive 
support for the belief that non-Indigenous students from remote 
areas are disadvantaged. (26,13-15)
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On the other hand, another analysis of the Y95 and Y98 cohorts, 
using the five-category distinction for location, found no significant 
difference in performance levels. (36,23)
INDIGENOUS STUDENTS 
Data for Indigenous students are only available from the 1995 and 
1998 samples. When compared with non-Indigenous students for 
the same years, the Indigenous students performed significantly 
lower on reading comprehension. (29,18-19)
When data from both samples were compared, Indigenous 
students in the Y98 cohort performed lower than those in the Y95 
cohort. (36,21)
Geographic location had a bearing on the performance levels of 
Indigenous students. The average level of literacy attainment for 
Indigenous students in remote areas was substantially below that 
of Indigenous students in other areas. (26,16)
STUDENTS’ ASPIRATIONS AND ATTITUDES TO SCHOOL 
Data from the Y95 and Y98 cohorts showed that students who 
performed higher on the literacy test also: 
• scored higher on the achievement subscale of the 
Quality of School Life measure 
• planned to complete Year 12 
• planned to attend university. (36,22-23) 
SCHOOL FACTORS 
Data from Y95 and Y98 cohorts showed that about one-sixth of 
the variation in the literacy scores could be attributed to 
differences between schools. Students with higher literacy scores 
came from schools with: 
• higher socio-economic status 
• fewer students from a non-English speaking 
background 
• a positive school climate. (36,23-24) 
® for data on the relative 
influences of all these 
literacy related variables 
see (36,19,20,24) 
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likely to participate in VE (15,36-37) 
AGE BACKGROUND 
for stud
students with an Asian background were more likely to be 
studying advanced mathematics, while Australian students 
those from a Southern European background were more likely to 
be enrolled in arts and technology areas. (33,33-34)
Twenty-four percent of students with Australian-born parents 
participated in VET in 1998, compared with 18% from non-English 
speaking (21,11-12)
LITERACY & NUME
When the scores from literacy and numeracy were combined to 
make a single measure of achievement in Year 9, and compared 
with subject choices in Year 12, it was found that the highest 
achieving students overwhelmingly chose advanced mathema
chemistry and physics. 
Twenty-
participated in VET. 
TIONS 
Those with aspirations to higher education in Year 12 in 2001 
were more likely to be enrolled in advanced mathematics, 
chemistry and physics
dies. 
e with lower aspirations 
ement or satisfaction wit
(21,14-17)
1 were more
and chemistry, while tho
likely to be enrolled in te
Participation in VET was substantially higher in the government 
sector. 
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T 
te 
analysis. 
® for an analysis of the 
(33,40-50) 
n 
factors affecting subject 
choice see (12,7-22) 
Wha
he 
ally for those more at risk. 
NO FU
 part in any further education or training 
(12,23-26)
FULL-TIME W
 taken VET courses were in full-
In 
 
same position. These figures had increased to 35% and 20% for 
on-VET students, respectively, by the end of the 
(21,29-31)
HIGHE
 
science and computing entered higher education (universities and 
ion of maths, 
chemistry, literature, music, French, history and art (the 
GEOGRAPHIC LOCATION 
More students in regional and rural areas (1:4) participated in VE
than students in urban areas (1:5), although this did not contribu
substantially to choice when all factors were considered in a 
multivariate (21,13,18)
relative influence of the 
above factors on subject 
choice (excluding VET) 
see 
® for an earlier study o
t are the outcomes? 
Subject choice, including VET choice, in Year 12 impacts directly 
on post-school outcomes. And, most notably, it seems that t
VET program can offer a successful transition from school to full-
time employment, especi
RTHER EDUCATION OR TRAINING 
Over 50% of Year 12 students enrolled in the group of subjects 
with physical education, home economics, health, biology, and 
general maths did not take
by age 19. 
ORK 
About 25% of students who had
time employment, with no further study a year after leaving. 
contrast, only 14% of students who had not taken VET were in the
VET and n
second year. 
R EDUCATION 
Over 75% of Year 12 completers who studied maths, advanced 
maths, physics and chemistry entered higher education by the age
of 19 and over 60% taking maths, chemistry, biology, other 
CAEs) by the age of 19. 
Roughly 50% of those enrolled in a combinat
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) entered higher education 
VOCATIONAL EDUCATION AND TRAINING 
Over 33% doing a VET course in Year 
apprenticeship, traineeship or studied a (12,27-28)
UNEMPLOYMENT 
Young people who spent the greatest p
unemployed (>50%) from leaving Year 12 to age 19, more often 
than not had studied arts and humanities courses and the VET 
who studied a 
neral maths and 
computing had three or more spells of unemployment by age 19.  (12,38-39)
ifferences between VET and non-
 
(21,30-31)
PART-
 students who took business studies, legal 
studies, textiles, general maths and biology were only working 
 and doing no further study by the age of 19; similarly for 
(12,38-40)
analysis of outcomes, 
especially as they relate to 
achievement variables see (21
Work 
Who is doing part-time work? 
r 9 
acy skills, from an English speaking 
background, and with higher aspirations—and most don’t need to 
do it for the money. 
combination more popular with females
by the age of 19. 
Over 33% of those doing foreign languages with literature, history 
and geography also entered higher education by the age of 19. (12,26-27)
12 had obtained an 
t TAFE by the age of 19. 
ercentage of their time 
subject combinations. And a quarter of the students 
combination of technical drawing, technology, ge
However, there were no real d
VET students in the number unemployed one year (4% cf 4%) and
two years (10% cf 9%) after leaving school. 
TIME WORK AND NO FURTHER EDUCATION 
Over 25% of Year 12
part-time
20% who took an arts and humanities combination. 
® for a more complex 
VET studies and the 
influence of socio-
demographic and 
,31-52) 
experience during school years 
Part-time work is commonplace for more than a quarter of Yea
and a third of Year 11 and 12 students, especially those with 
higher numeracy and liter
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rt-time 
Further data from 1992 and 1995 showed that about 25% of 
      (30,6-7)
ent between 1982 
and 1992 increased with age and school year level. The mean 
(9,2)  
FACTO
 
dents (in Years 11 and 12) from non-English speaking 
backgrounds had consistently lower lev
employment than students from English
 (30,7-8)
igher 
ds than lower. (
(
art-time workers. (
Students who had low numeracy and literacy levels at ages 10 
7. (2,26-27)
choosing to do part-
time work. Students with lower aspirations, in terms of future 
n and/or occupation, were a little less inclined to do part-
(2,29-31) 
ultivariate analysis 
see (2  
PARTICIPATION 
The percentage of 17 year-old students (in Years 11 and 12) who 
held part-time jobs had increased from 26.5% in 1978 to 35.4% in 
1992, and more 17 year-old females than males held pa
employment in 1992. (2,6)
students in Year 9 (mainly 14 year-olds) were also in part-time 
work. (2,7-8) 
The average time spent in part-time employm
hours worked rose from 8.0 at age 14 (in 1989) to 9.1 at age 17 (in 
1992). (2,12)
Females mainly did part-time sales and professional services 
work, while males were roughly split between white-collar work 
and part-time labouring. 
RS RELATED TO DOING PART-TIME WORK  
Over the period 1978 to 1995, Year 9 (mainly 14 year-olds) and 17
year-old stu
els of part-time 
 speaking backgrounds. (2,17-19) 
Part-time workers are more likely to come from middle to h
socioeconomic backgroun 2,17-24)
By 1992, there was a tendency for part-time work to be higher in 
Year 11 than 12, especially amongst males. 2,24-27)
Over the period 1978 to 1992, students who went to government 
schools were more likely to be p 2,24-27)
and 14 were less likely to have part-time jobs when they were 1
Students’ future aspirations played a role in 
educatio
time work 
® for a m
of the above factors ,31-38)
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REASO
(21,4-6)
A majority believed that doing part-time work at school would help 
them get a job later: females believ t (21,4-7)
For an important minority (eg those on oney was 
. (21,7-8)
Who is doi  
Work expe g 
programs 
PARTICIPATION 
Sixty-two percent of Year 10 students in 1996 and 44% of Year 11 
students in 1
most p g (10,4,8)
In 1997 ar
learning programs—up from 62% in 1996 and 46% in 1995. 
However, only 8% of Year 11 students in 1997 participated in such 
programs. (10,10-11)
on 
ing 
(10,15-19) 
FACTORS RELATED
For Year 1 ear 11 students in 1997: 
• females were slightly more likely to participate in work  
1 (10,5-6) 
(10,5-6) 
uch 
ograms 
aking background (10,11-14) 
NS FOR WORKING PART-TIME  
Most students worked because of the independence and 
enjoyment it gave them. 
ed his more than males. 
Austudy), the m
needed to support themselves
ng work experience and placement programs? 
rience was commonplace but workplace learnin
far less so in the mid to late 90s. 
997 participated in work experience programs, with 
ro rams being from one to two weeks. 
ound 67% of secondary schools provided workplace 
® for more information 
types of workplace learn
programs see 
 TO PARTICIPATION 
0 students in 1996 and Y
experience than males in Years 10 and 1
• students in independent, non-Catholic schools were 
slightly less likely to participate in work experience 
programs than those from Catholic or government 
schools 
• non-English speaking background students were m
less likely to participate in workplace learning pr
than students from an English spe
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 learning programs were those with lower 
levels of literacy and numeracy, who lived in rural or 
ades 
(10,11-14) 
What are the consequences of part-time work? 
te school. But this could well be a deliberate strategy for 
leaving early—especially for males. For those who work and 
l, the odds are in their favour of having an 
STUDE
Some 41% of 17 year-olds in 1992 felt that they would have spent 
d 
 males to say their 
(9,10-11)
ith 
re not working; in 
particular, workin ents were happier with their social life, their 
ney they got each week (although there 
(9,14-15)
an work experience in developing general employment 
skills. (10,9-10)
SCHOO
e employment in Year 11 did not have a significant 
(9,20-21)
ool completion: those who worked longer hours were 
(9,20-22)
 to part-time working 
per se, although those working very long part-time hours had 
lower Year 12 results than non-workers. (9,23-24)
• the Year 11 students most likely to participate in 
workplace
remote areas, and whose parents did not complete 
secondary school and were employed in skilled tr
or unskilled occupations 
It is not the fact of working that is critical but rather its intensity. 
Those who work extremely long hours are more likely not to 
comple
complete schoo
apprenticeship or full-time job after leaving. 
NTS’ VIEWS 
more time studying if they had not been working part-time an
31% believed their results would have been better. In all 
instances, females were more likely than
schooling suffered. 
Students who were working had higher levels of satisfaction w
all aspects of their life than those who we
g stud
independence and the mo
were some gender differences). 
Many students in Year 10 in 1996 saw part-time work as more 
useful th
L COMPLETION 
Part-tim
influence on school completion in Year 12, nor was there any 
negative cumulative effect of employment over successive years. 
Intensity of work, as measured by number of hours worked, 
affected sch
slightly less likely to complete Year 12. 
Year 12 results were not significantly related
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ad and had not worked during 
school. (9, 26)
5 
(30,
me student 
workers than non-school workers (3
age of 19. (9,26-27)
Those who worked at school were also
workers to be unemployed at the age of 19. (9,26-27)
JOB TYPE & EARNINGS AFTER LEAVING SCHOOL 
s and 
personal services jobs, with slightly more than half of these having 
ool.  (9,31)
ime at school also employed in sales at the 
age of 19. (9,31)
 at 
(9,31-34)
 
can be found in LSAY 
Briefing No. 3, Oct. 2001 
Other aspects of school & community life 
How 
They are not as generally satisfied with school as they have been. 
EMPLOYMENT STATUS AT 19 
In 1994, more than two-fifths of the 1992 sample of 17 year-olds 
were studying full-time, with the same percentage (43%) of 
students coming from those who h
Those who had participated in part-time work in Year 9 in 199
were more likely to have an apprenticeship or a full-time job in 
1999. 15-17)
For those who entered the labour market after Year 12, there was 
a higher percentage (42%) of Year 11 and 12 part-ti
6%) employed full-time at the 
 less likely than non-
Three-fourths of employed females at age 19 were in sale
been in part-time work at sch
Most employed males at 19 were in trade and labour jobs; for 
those who were not, there were slightly more males who had 
worked in sales part-t
In general, there was no significant relationship between wages
the age of 19 and part-time employment at school. 
® an overview of the reports 
summarised in this section
satisfied are students? 
Those with lower levels of personal satisfaction are more likely to 
leave school earlier. 
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n 
r 
decline in their attitude to teachers. However, there was no decline 
% 
(5,5-7)
ds were more 
(5,5-7)
Stude  f chools had higher levels 
of general sat ntially more satisfied with 
their teache (5,5-7)
CONSEQUENC  
Feeling gene ement 
positively influen  (5,7-10)
(5,10-11)
Levels of engagement 
anced by increasing the 
BACKG  ENGAGEMENT 
evels were higher for students who were  
 
ds 
x schools 
ing 
(27,12-19) 
PATTERNS 
There was a decline between the mid-1980s and mid-1990s i
Year 9 students’ general satisfaction with school and a smalle
in satisfaction with opportunity and achievements, with over 82
satisfied with both. (5,3-5)
RELATED FACTORS 
There were small but consistent gender differences: Year 9 
females reported greater levels of satisfaction than males. 
Students from non-English speaking backgroun
satisfied on all four fronts, generally and with their teachers, 
opportunity and achievement. 
nts rom Catholic and independent s
isfaction and were substa
rs. 
ES
rally satisfied and with a sense of achiev
ced self-perceived achievement in Year 10.
Students with a low sense of achievement were more likely to 
leave school in Year 10. 
Engagement in school life can be enh
level of involvement in extracurricular activities. 
ROUND FACTORS INFLUENCING
Overall, engagement l
• female 
• from higher SES backgroun
• from independent schools 
• aspiring to higher education 
• at single-se
• generally happy with school and learn
• intrinsically motivated. 
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Howe , not only did 
the school a student attend matter but that the school environment 
can moderate the negative effects of SES and Indigenous status. (27,20-30)
ct who will 
PATTERNS OF VOLUNTEERING 
s in the community 
(32,8)
(32,8-10) 
Attendance a ype of school also made a difference: 
(32,11) 
The scho l 
Continuing after compulsory schooling 
What factors influence going on at school? 
g decisions to continue beyond the 
FOR TH
ants for continuing at school were: 
ver in multivariate modelling, it was found that 
Who participates in the community? 
Gender, SES, home language and size of town predi
begin volunteering activity. 
The highest level of student volunteer activitie
was in the 16-to-17 years age group. 
Four variables were positively related to volunteering. In general, 
students were more likely to volunteer if they were: 
• female 
• from English speaking backgrounds 
• from higher SES groups 
• from non-metropolitan communities. 
t school and t
• those who remained at school did more volunteering 
• students at government schools did less. 
o leaving decision 
The major factors influencin
level of compulsory schooling (usually 15 years of age) are ability, 
school type and, to a lesser extent, family background. 
E 1961 AND 1970 COHORTS 
The 1961 cohort was followed through to the mid-to-late 1970s 
and the 1970 cohort to the mid 80s. Data analyses found the most 
significant determin
• being female 
• having high levels of literacy and numeracy in Year 9 
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• having a father in a high status job and with post-
ary qualifications 
(25,14-22) 
milarities between the two cohorts, there 
(25,22-25)
How have things changed? 
ignificant changes in the 
 the 70s and 80s do not seem to have played a 
(25,43)
LITERA
meracy decreased 
 and 14, respectively. Nevertheless, this achievement 
variable was still the strongest determinant for both cohorts. (25,25-26)
PAREN
The impact of the father’s occupational status was smaller for the 
cally 
r’s post-
A larger number of siblings decreased the probability of finishing 
Year 12 and increased the probability of leaving early. (25,36-37)
(25,26-7)
• having at least one parent born in a non-English 
speaking country 
second
• having no siblings 
• going to a Catholic or independent school 
• living in the ACT and then Victoria, Queensland and SA. 
While there were many si
were some changes. 
There have been a number of changes over the decade from the 
mid 70s to the mid 80s, most notably the growth in female 
educational attainment. Interestingly, the s
labour market in
role. 
CY AND NUMERACY 
The magnitude of the impact of literacy and nu
over the decade from the mid 70s to 80s.  There is a possibility 
that this could be due to the measures being taken at different 
ages—10
TAL BACKGROUND 
1970 cohort than for the 1961 cohort and, although not statisti
significant, there was a suggestion that the mothe
secondary education was becoming a more important determinant 
of schooling attainment. (25,25-26)
SCHOOL TYPE 
The impact of attending an independent school had increased 
over the decade from the mid 70s to 80s. 
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s across 
(25,38)
Individual achievement (as measured by literacy and numeracy) 
e 
The mother’s qualifications had become relatively more important 
lic school had declined 
slightl r (25,34)
The effect obability 
of finis ng (25,36-37)
Leaving be
What are the ar 12? 
Non-comp
literacy an  
and Englis nd 
governme (31,ix)
CHANGES OVER TH
The rate o
substantia nts 
left be e
24% in 19 (16,vii)
Of the you
sampled h
and a furth e completion of Year 12. 
Overall, the changes during the 1980s  
some respects schooling had become  
other respects less so. In particular: 
• the relative gender gap favouring girls increased during 
s (31,15-18) 
GENDER DIFFERENCES 
Male and female schooling had increased at similar rate
the decade from the mid 70s to 80s, with the mean female 
schooling level increasing only slightly faster. 
became less important for females’ level of schooling over th
decade. 
as a determinant of schooling for daughters, but not sons. 
The influence of enrolment in a Catho
y fo  males, but strengthened for females. 
 of a larger number of siblings decreasing the pr
hi  Year 12 was more pronounced for males. 
fore Year 12 
profiles of those who do not complete Ye
leters are more likely to be males with lower levels of 
d numeracy, Indigenous Australians, from lower SES
h speaking backgrounds, non-metropolitan areas a
nt schools. 
E 80S AND 90S 
f leaving before the end of Year 12 declined 
lly over the 1980s and 1990s. About 60% of stude
for  the end of Year 12 in 1980/81, 41% by 1988/89 and 
92/3. 
ng people in the Y95 cohort, only 9% of students 
ad left school on or before the completion of Year 10, 
er 13% left before th (31,15)
and 1990s suggest that in
more equitable, while in
the period but stabilised by the mid to late 90
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the influences of SES and school sector declined, 
 
• Indigenous Australian youth continued to be the most 
(31,23-24) 
ustralian born 
(31,24-28) 
ere was little difference between 
Catholic and independent schools—and government 
(31,28-30) 
ng 
not only are low achievers 
(31,30-32) 
completers that are in 
accord with the above 
11 & 16 
What are the reasons for not comp i
Most early school leavers leave for wor
 for 
nged by the mid 90s. (16,30-31)
uently mentioned reason by early and later school 
said this was an important 
sion to leave. In addition, just over half of 
 
(31,34-37)  
• 
although having parents in unskilled manual jobs and
lower education levels still increased the chances of 
leaving early (31,19-23) 
disadvantaged in relation to school completion 
• the numbers of early school leavers with A
parents and from non-metropolitan areas increased 
• the school non-completion rates for students from 
Catholic schools were between those of government 
and independent schools in the early 80s, but by the 
mid to late 90s, th
schools still had the highest rate of early leavers 
• the gap between school non-completion rates of you
people with high and low levels of numeracy and 
literacy narrowed but by the mid to late 90s the 
influence was still strong—
more likely to be non-completers they are also likely to 
leave school earlier 
® for earlier reports on non-
findings see 
let ng Year 12? 
k-related reasons. 
WORK-RELATED 
In the early 80s, 75% of male early leavers and 60% of female 
early leavers gave work-related reasons as their main reason
leaving. These percentages had not cha
The most freq
leavers in the Y95 cohort was to secure a job or an 
apprenticeship. Over 80% of early leavers (by Year 10) and 76% 
of later leavers (before end of Year 12) 
consideration in their deci
the early school leavers and 44% of the later leavers said this was
the most important reason. 
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early leaving. In particular, less than one-fourth gave school-
(16,30-31)
(or 6% of 
the total Year 9 1995 cohort) said that school-related factors, such 
oing well at school or not liking it, were their main reasons 
 
(11,12) 
What happens to non-completers of Y
They follow a number of different pathw
school and entering the labour market. 
 
(31,43-46)
FULL-T
e leaving school increased. For early school leavers the 
(31
FULL-T
In 199 o
work were (31,43-47)
PART-TIME EMPLO
Seven to 10% of early and later leavers were in part-time 
employme (31,43-47)
OTHER REASONS 
There was the little change over the 1980s to mid 90s in the 
percentage of males and females who gave other reasons for 
related factors. 
Less than one-third of the 1995 cohort non-completers 
as not d
for leaving. 
Advice from teachers or financial difficulties played a very minor 
role in school leaving.  (31,34-37)
® for an earlier report on
reasons for leaving see 
ear 12 after leaving? 
ays between leaving 
STUDYING FULL-TIME
In 1998, only 7% of the Y95 cohort of early school leavers (by 
Year 10) and 15% of the later school leavers (before end of Year 
12) were in full-time study. 
IME EMPLOYMENT 
Participation in full-time employment increased as the length of 
time sinc
percentage engaged in full-time employment rose from 60% in 
1997 to 71% in 2000. For the later school leavers, the percentage 
rose from 49% in 1998 to 65% in 2000. ,43-46)
IME EMPLOYMENT WITH EDUCATION/TRAINING 
8, ver half of the early and later school leavers in full-time 
 also engaged in post-school education or training. 
YMENT 
nt that was not coupled with full-time study. 
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NOT WORKING
Of those n me and 
the ma ri  
later leave  
to 14% in 2000. (31,43-47)
2 on ‘Transitions: from 
r 
t’, starting on p. 37 of 
rence guide 
How 
Unite
compl ng s 
are quite d
should be  data reported below are a decade old 
and la
THE PATTE
 
(14,3-4)
 some significant differences in the time of 
leavin n
•  
at Year 10 while about 
some 
ar 12 
-
(14,8-10) 
FACTO TION OF HIGH SCHOOL 
The factors affecting early school leaving in both countries were: 
• low levels of numeracy and literacy were the most 
luential factors in both Australia and the US 
• family socioeconomic status was important in both 
arity between the highest and 
 
ot working, about 1% were studying part-time ti
jo ty were looking for work. The proportion of early and
rs who were looking for work was similar: around 13%
1998, falling slightly to 10% to 11% in 
® for more detail on the 
different pathways see Part 
school and into the labou
marke
this refe
does the Australian experience compare with the 
d States? 
While similar proportions of young people leave school before 
eti  Year 12, the educational and economic consequence
ifferent between Australia and the US. However, it 
 noted that the
bour market conditions may have changed. 
RNS 
In 1994, there were almost identical rates of early school leaving
in Australia (22%) and the United States (21%).  
However, there were
g a d patterns of later school completion: 
more Australians tend to leave earlier—nearly half of all
Australian non-completers left 
one-third of US non-completers had not left until 
time during Ye
• only 8% of non-completers in Australia return to 
complete school, compared to nearly 50% of all non
completers in the US. 
RS AFECTING NON-COMPLE
inf
countries but the disp
lowest groups in the US was greater 
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 more balanced 
in the US 
cation, school type, parental education 
(14,3-7) 
POST-
The post school transitions of non-completers varied between the 
ters took up post-
secon
• 
and t n
• the large on-completers did not go on to 
While non
disadvanta
non-comp lia 
to find em
• n the US who had not completed 
and d
return, w
(14,15-23) 
Of those t s held by US 
and Australian n
female non-comple lia were in lower paid jobs than 
their male (14,25-29)
Doing Year 12
Who continues on to 
As cou ntinue 
on to Y ar
However, t st 
two decad
traditionall
• Australian non-completers were much more likely to be
male while the gender composition was
• geographic lo
and ethnicity were also important. 
SCHOOL TRANSITIONS 
US and Australia. Australian non-comple
dary education and training more than those in the US: 
just under one-half of all Australian non-completers 
participated in some form of post-secondary education 
rai ing 
 majority of US n
post-secondary education and training. 
-completers in both countries were significantly 
ged in the labour market compared with completers, 
leters in the US were less likely than those in Austra
ployment: 
only 43% of those i
id not return to school, and 45% of those that did 
ere working full-time 
• in Australia, two-thirds of non-completers found 
employment. 
hat were employed, the quality of the job
on-completers did not vary greatly, although 
ters in Austra
counterparts. 
 
Year 12? 
ld be expected, the characteristics of those who co
e  12 are the converse of those who leave early. 
he more striking aspect of the changes over the pa
es is the decline in influence of some of the variables 
y associated with continuing at school. 
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CHANGES OVER TWO DECADES 
There has
to Year 12
This figure (33,16-18)
Over the period
• females 
Year 12 83% of females and 
75% of males from the 1 r 12 (33,16-18) 
• but when the data w y to 
account for other fa
reduced a little ( ,21) 
• students with parents in professional occupations 
showed higher rates of participation across the two 
tage 
 and 
73%, respectively (33,16-18) 
• the decline in professional family influence was 
(33,21) 
ss the two decades 
NESB was a significant influence on Year 12 
participation (33,20-21) 
 
s—by 2001, 82% of students were 
 from non-metropolitan 
(33,18) 
 
es indicated, 
when other factors were taken into account (26,20-22) 
cipation rates over the two 
decades, there was also a steady decrease in the 
difference—by 2001, there were 89% of students from 
schools (33,18-19) 
• school sector h (33,20,22) 
 
 
 been a steady rise in the number of students going on 
, from 35% of the LSAY cohort in 1980 to 79% in 2001. 
 of 79% is slightly higher than the national figure. 
 from 1980 to 2001: 
continued to be more likely to participate in 
 than males—by 2001, 
998 Y9 cohort were in Yea
ere adjusted statisticall
ctors, the gender effect was 
33
decades; however, by 2001, the relative percen
difference between students from professional and 
unskilled manual backgrounds declined—88%
statistically significant 
• students from non-English speaking backgrounds 
displayed higher levels of Year 12 participation than 
other students acro (33,17-18) 
• 
• students from metropolitan areas continued to show
higher participation rates than those from non-
metropolitan area
from metropolitan areas and 74%
areas 
• the difference was statistically significant (33,21-22)
but not as strong as the percentag
• while students from independent schools had 
consistently higher parti
independent schools and 75% from government 
ad a significant influence 
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hest and lowest achievers 
y 2001 (33,18-19) 
 achievement was still 
(33,20,23) 
ed on here—
see 1, 13,17 
Wha
rths of students who complete Year 12 
 other. 
STUDYING FU TI
By 2000, 4
continued
additional 22 udy at TAFE, 80% of them 
doing (31,43-46)
FULL-TIME EMPLO
In 1999, 4 ters who did not go onto 
higher educatio
figure had risen to (31,43-46)
FULL-TIME EMPLOYMENT WI
In 1999, only 20% rs who did not go onto higher 
educa n (31,43-47)
PART-TIME EMPLO
In 1999, 9 that was 
not co (31,43-47)
NOT WORKING 
In 1999, 6 (31
 
 see Part 
school into the labour 
market’, starting on p. 37 of 
this reference guide 
• students who achieved higher in literacy and numeracy 
had a consistently higher participation rate, however the 
difference between the hig
had narrowed noticeably b
• while influence of
significant and strong, it had also noticeably 
decreased over time. 
® the changes reported 
above draw on earlier 
studies that have not been 
directly report
t happens to Year 12 participants after leaving? 
Approximately three-fou
continue on to further education of some form or
LL ME 
7% of those who had completed Year 12 in 1998 had 
 on to university and 87% of those studied full-time. An 
% of Year 12 went on to st
so on a full-time basis. 
YMENT 
8% of the Year 12 comple
n were in full-time employment. By 2000, this 
61%. 
TH EDUCATION/TRAINING 
of complete
tio  were combining full-time work with study. 
YMENT 
% of completers were in part-time employment 
upled with full-time study. 
% of completers were no ,43-47)t working but looking for work. 
® for more detail on the
different pathways
2 on ‘Transitions: from 
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From school to higher education and training 
Going on to h
Who goes on 
The characte o on to higher education 
(unive
tertiary ins
Year 12, a
variables associate
PARTICIPATION PATTERNS 
The percentage of stude ering higher education had 
increased over the two decades fro  
1980 to 31% in 1999.  (17,15)
Over that time, the following patterns e
• gender differences grew—in 1980 the likelihood of 
 by 1994 it was (13,46-47) 
(17,15) 
• students with parents from higher occupational status 
ucation levels were still more likely to enter 
r 
(17,15) 
ors were taken in 
n 
re 
r 
(13,81) 
(17,16) 
• dents from non-metropolitan areas entered 
 
• 
(26,22-25) 
(13,91-92) 
igher education 
to higher education? 
ristics of those who g
rsities, earlier colleges of advanced education, and other 
titutions), show the same pattern as those who complete 
s does the decline in influence of some of the traditional 
d with entering higher education. 
nts ent
m 1980 to 1999: from 20% in
merged: 
participation was higher for males but
lower and, by 1999, 9% more females than males 
entered higher education 
and ed
higher education, but the differences between highe
and lower had declined  
• nevertheless, another study has shown that in 
1994, even when other fact
account, those with higher parental occupatio
and wealth were more likely to enter higher 
education (13,70-74) 
• students with non-English speaking backgrounds we
consistently more likely to participate in highe
education, even when other factors were taken into 
account, with 41% entering university in 1999 
fewer stu
university than those from metropolitan areas—25% in
1980 and 35% in 1999 (17,16) 
however, other studies have shown that, when 
other background factors are taken into 
account, home location has either no 
significant effect or its effect is substantially 
reduced 
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kely 
(13,106-107) 
• 
(17,16) 
chievement on 
(13,115-116) 
for a more detailed 
analysis of the potential 
(17,22-41) 
What affec  t
Literacy a st 
important ting on tertiary entrance performance. 
INDIVIDUAL IN E
The major  
tertiary entra
their E iv  
variety of 
• nce 
was literacy and numera h 
numeracy having the co p (22,13-15) 
• students from higher socioec
especially those with parents
occupational status, had hig  and this 
effect was not removed altogether after controlling for 
literacy (22,15-19) 
(22,20-24) 
pe had a substantial effect on ENTER scores, 
m government 
schools—but the difference was reduced substantially 
when the influence of literacy and numeracy 
achievement was taken into account (22,24-30) 
• students from independent schools were still more li
to enter higher education and, even though the 
difference between them and those from government 
schools has declined, statistically significant differences (17,16) 
between school type still remains when other factors 
are taken into account  
students with higher literacy and numeracy skills were 
still more likely to enter university but the difference 
between them and those with lower levels had declined 
• and, when other factors are taken into account, 
the effects of school a
participation in higher education are often 
halved. 
® 
policy issues arising from 
the above trends see 
ts ertiary entrance performance? 
nd numeracy achievement in Year 9 is the single mo
variable impac
FLU NCES 
 findings of a study of the relationship between the
nce performance of the Y95 cohort, measured by 
qu alent National Tertiary Rank (or ENTER scores), and a
individual level variables were:  
the strongest influence on tertiary entry performa
cy achievement in Year 9, wit
nsistently stronger relationshi
onomic backgrounds, 
 of professional 
her ENTER scores
• on average, females had higher ENTER scores than 
males but these differences varied between states 
• school ty
students from independent schools having higher 
scores than those from Catholic schools and those in 
turn having higher scores than those fro
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ere was a small difference between the scores of 
s (22,31-34) 
han 
(22,34-37) 
us students that could not be attributed to 
socioeconomic differences and could only partially be 
(22,37-39) 
lf-concept of ability, their aspirations and 
ce performance, in the order given. (22
ables were: 
• when the influences of significant individual variables 
(22,46-53) 
(22,
• tertiary entry performanc
average level of confidence 
ability, a school environment
learning and higher parental (22,54-56) 
® an overview of this and 
ation can 
Other forms of post school education and training 
Wha
iceable changes in the rate of participation in 
post-scho e 
people pa
• th
students from metropolitan and non-metropolitan area
• students from Asian backgrounds performed better t
students with fathers born in Australia 
• Indigenous students had significantly lower scores than 
non-Indigeno
explained by Year 9 achievement—however the 
Indigenous sample was small and thus the results only 
suggestive 
• students’ se
their parents’ aspirations had an impact on tertiary 
entran ,39-43) 
SCHOOL INFLUENCES 
The relationships between tertiary entry performance of the Y95 
cohort and various school level vari
were removed, only 9% of the schools attended by 
these students impacted on their tertiary entrance 
performance 
• the school’s achievement environment affected tertiary 
entry performance, in addition to individual effects, but 
the school’s socioeconomic environment did not 53-54) 
e was enhanced by a higher 
among students in their 
 more conducive to 
 aspirations. 
other forms of higher 
education particip
be found in LSAY Briefing 
No. 6, Jan. 2003 
t has changed? 
There have been not
ol education and training and in the characteristics of th
rticipating between 1980 and 1994. 
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APPRENTICES
Comparin ts 
born in 19
substantia 94. This 
decline wa  
in 1989 to (13,8-9)
People n 
middle of the socioeconomic distribution, a rural background, a 
govern e
numeracy (13,x)
People in re also more likely to have left school 
before Ye (16,33)
NON-APPRENTICE URSES 
There was a substantial increase in ion—
from 13% in 1980 to 20% in 1994. (13,8-9)
During the 14 years, the pattern of participation changed. The 
differe e  
by 1994, t f young people from a higher 
socioeconomic background in 1980 had been reversed by 1994, 
rds greater participation by rural youth 
(13,x)
individual effects of different 
variables on participation 
(13) 
Who partic a
Over one- in 
vocational ms, usually at TAFE, and 
this serves the needs of many but a
PATTERNS OF PARTICIPATION 
eted 
ated 
HIPS 
g the educational participation rates over four cohor
61, 1965, 1979 and 1975, apprenticeships declined 
lly in the 1990s—from 18% in 1980 to 12% in 19
s offset a little by the increase in traineeships—from 2%
 3% in 1994. 
 i apprenticeships were more likely to be male, from the 
m nt school, and from the lowest group of literacy and 
 achievers. 
apprenticeships we
ar 12. 
 TAFE CO
 TAFE course participat
nc  that had favoured girls in 1980 had almost disappeared
he advantage o
and there was a shift towa
and by young people from the lower end of the achiever profile. 
® for detailed analyses of the 
see each of the relevant 
chapters in  
ip tes in VET after leaving school early? 
third of those who do not complete Year 12 participate 
 education and training progra
not ll. (20,30)
Of the Y95 cohort who did not finish Year 12, 37% had compl
some form of VET by the end of 1998. Of those who particip
in VET, there were: 
• more males (42%) than females (30%) (but note that 
more females go on to complete Year 12) 
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• fathers born in Australia 
lish 
 (30%)  
s 
alians (38%) 
han 
the lowest (37%) 
 low 
 
report 24 and p. 56 here 
• just as many were likely t 
from a TAFE. (20,8-11) 
COURSES TAKEN AND COMPLETED 
Non-completers of Year 12 who go on to VET take a wide variety 
ohort: 
urth 
courses and females (82%) in courses that teach other 
skills 
leave school after starting Year 11 (51%) 
 
(20,12-13) 
enrolment patterns see (20,13-16) 
There wer  non-
compl
background factors: 
ared 
with lower achieving non-completers but there was little 
• more students from Catholic schools (44%), than 
government (36%) or independent (31%) schools  
slightly more students with 
(39%), than those with a non-English speaking 
background (35%) or of parents born in other Eng
speaking countries
• proportionately fewer non-completers from Indigenou
backgrounds (28%) than other Austr
• more rural and remote students (44%) than those from 
urban or regional centres (35%) 
• more students from the highest SES quartile (43%) t
• less from areas of high unemployment (33%) than
(42%). 
® for a more detailed 
analysis of this 
‘neighbourhood effect’ see
to be living close to or distan
of courses but there were some distinct patterns in the Y95 c
• over 40% entered trade-related courses and one-fo
in non-trade skills courses 
• males (57%) were more likely to enrol in trade-related 
• males who 
were less likely to enrol in trade-related courses than
earlier school leavers (64%). 
® for further details of 
e differences in the VET courses studied by
eters between 1996 and 1998 according to several 
• there was considerable divergence in the courses taken 
by high school achievers who left in Year 11 comp
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rence between high and low achievers who left in 
paraprofessional, education preparation and 
• 
(20,17-20) 
Non-comp  
they studied es. The 
remain
Success r
• modules more frequently taken by students who 
achieved well at school 
• modules more frequently taken by high SES students 
• modules more frequently taken by those from English 
speaking backgrounds. (20,21-28) 
® an overview of this and 
other aspects of VET 
participation can be found 
in LSAY Briefing No. 7, 
Sept. 2002 
Who participates in firm-based training and education? 
Almost one-half of young employed people in the mid 1990s 
participated in formal firm-based training, with a substantially 
greater number of females participating when compared with 1985 
data.   
PATTERNS OF PARTICIPATION 
Of those who were between 16 and 24 in 1994 and employed, 
82% reported they had received some sort of training on the job, 
while 46% reported they had received formal training. This formal 
training was characterised by: 
• being, on average, 55.5 hours over the past 12 months 
but with a median time of only 17.2 hours 
• being provided mainly by the employer (76%)  
• females having a higher incidence (49%) than males 
(44%), but receiving fewer hours. (23,4-7) 
diffe
Year 10 
• students with highly educated parents were more often 
enrolled in 
preparatory trade courses 
proportionately more students from disadvantaged 
backgrounds were studying basic education and 
employment skills 
• fewer students living in rural and remote areas were 
enrolled in complete trade courses. 
leters had a successful outcome in 59% of the modules
and were not successful in 29% of modul
ing 12% either had results withheld or had not finished. 
ates were highest for: 
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CHANGES OVER TIME 
Data from two different surveys showed important comparisons in 
training for young employed persons between 1985 and 1997. The 
 changes were: 
6 in external 
m 15% in 1985 to 
corresponding values for males 
y (23,10-13) 
• training tended to be higher for workers with full-time 
jobs that require more education—ie in Public 
Administration and Community Service compared with 
(23,14-21) 
s, 
(23,22-38) 
main
• participation of females aged 19 to 2
training had more than doubled—fro
32% in 1997—while the 
increased only marginall
Agriculture and Primary Industry 
• although the results were not clear cut in all analyse
there was the suggestion that training was associated 
with higher earnings by young workers. 
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 school 
and the labour market 
 
 
 
s 
are: 
 
ued full-time work, but this was done only by 30% 
of the youth studied. Many students (21%) took time out—
er 
mber of years 
rk or out of the labour force were 
Those who leave school early are most at risk when they first 
leave. After a few years there is little difference between early 
school leavers and those who complete Year 12. 
Part 2. 
Transitions: between
 
Part 2 of this reference guide looks at what we know about the
transitions from school to higher education and the labour 
market.  This part demonstrates the particular value of 
longitudinal research in identifying the steps Australian youth
take along different pathways over time. Some of the highlight
• Australian youth follow a number of different pathways after 
leaving school or completing higher education. The most 
common pathway is to leave school or higher education and go
on to contin
either by choice or default—before starting full-time work. 
• Most (79%) make a successful transition from school to 
employment, with those following the pathway through high
education being more likely to be successful.  
• The least successful pathways with a nu
unemployed, in part-time wo
experienced by females who left school early and were from a 
lower SES background. 
• Once full-time work is secured it is highly likely to continue. 
• 
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A multitude of p
The range f 
How many different pathways? 
Young peo ol pathways in Australia are highly 
individualised.  
o samples of young people leaving school in the late 80s and 
early 9  alf 
of the sample
half went into
quite e ra
For those following the path into further education, out of six 
possib
differe p experienced their own 
unique  in round two-thirds of the 
total p e 19,6)
For those following the path straight from school into the labour 
market, there were around 500 different patterns. Forty-two 
tterns. 
ntify common patterns. (18,23)
Wha
ow the 
years and the percentage of 
young people who un ke them. The percentages are of the 
ave been rounded to the nearest whole 
(18,25) 
(19,8)
 
 
athways 
o possibilities 
ple’s post-scho
Tw
0s were followed over a seven-year period. Just under h
 followed the path to further education and just over 
 the labour market directly. But from there on in, a 
xt ordinary array of patterns of activity emerged. 
le main activities in any one year there were around 300 
nt atterns. One-fourth of the sample 
ly dividual pattern accounting for a
att rns. (
percent of the sample experienced their own uniquely individual 
patterns accounting for around four-fifths of the total pa
Nevertheless, it was still possible to ide
t are the main pathways? 
Data from two related studies are summarised below to sh
main patterns of activity over seven 
derta
sample as a whole and h
number. 
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AMPLE) 
19% 
7% 
7% 
4% 
y 
interruption (>1 year)  
3% 
PATHW GRADUATE (57% OF 
SAMPLE) 
l-time work 
• continual full-time employment over 7 years 11% 
7% 
rk 7% 
rs) then full-time work 7% 
3% 
rs+) 
r force 4% 
Successful and less successful pathways 
Who takes e
Sevent ccessful 
he 
GRADU
Those % , graduated and then 
entere  likely to be: 
ignificant factor) 
• university graduates 
(19,9-18) 
PATHWAYS OF GRADUATES (43% OF ORIGINAL S
• study and then full-time work  
• study, brief interruption (<1 year) and then work 
• still studying in seventh post-school year 
• work, study, and then full-time work 
• work combined with part-time stud 3% 
• study, extended period of 
and then work 
AYS OF SCHOOL LEAVERS NOT GOING ON TO 
• brief interruption (<2 years) and then ful 14% 
• apprenticeship/traineeship then full-time work 
• further full-time study and then full-time wo
• extended interruption (3-4 yea
• mainly part-time work (4 years+) 
• mainly unemployed (4 yea 4%  
• mainly not in the labou
 th  successful pathways? 
y-nine percent of the sample studied made a su
transition from school to employment, with those following t
pathway through higher education being more likely to be 
successful than those who did not. 
ATING AND INTO WORK 
 19  who went into full-time study
d the work force were more
• female (a statistically s
• with an education degree or, to a lesser extent, an 
accounting/economics, health sciences or engineering 
degree. 
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re likely to be from any particular group of 
people re was a suggestion that those with non-
Englis enced more difficulties in 
making the transition from school into work. (18,33-36)
FROM 
e 
 were significantly more likely to be: 
round. 
APPRENTICESHIP INTO FULL-TIME WORK 
traineeships and 
ral background. (18,27-36) 
STUDY
  
• doing law, medicine or social sciences. (19,9-18) 
FURTH
 
into full-
time work  more likely to be: 
und 
• a school completer 
rivate school. (18,27-36) 
GRADU  WORK 
Those ated and waited up to a year before entering 
full-tim w
• from a non-English speaking background 
• attended a government school. (19,9-18) 
FULL-TIME WORK AFTER A BRIEF INTERRUPTION 
Those 14% who went into full-time work after a brief period (<2 
years) of unemployment, part-time work or out of the labour force, 
were not statistically mo
. However, the
h speaking backgrounds experi
SCHOOL INTO FULL-TIME EMPLOYMENT 
Those 11% who went straight from school into continuous full-tim
work
• female 
• from an English speaking backg (18,27-36) 
Those 7% who undertook apprenticeships or 
then went into full-time work were more likely to be: 
• male (statistically significant) 
• early school leaver (statistically significant) 
• from a ru
ING IN THE SEVENTH YEAR
Those 7% who were still in full-time tertiary study in the seventh 
year of the survey were significantly more likely to be: 
 
• male  
• from a non-English speaking background
ER FULL-TIME STUDY BEFORE ENTERING INTO FULL-TIME WORK 
Those 7% who went from school into full-time study (not resulting
in a university qualification or associate diploma) and then 
were significantly
• from a high SES backgro
• from a p
ATING WITH A SHORT INTERRUPTION BEFORE FULL-TIME
 7% who gradu
e ork were significantly more likely to be: 
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 AND THEN INTO FULL-TIME WORK 
 the work force again 
were more likely to be: 
(19,9-18) 
WORK ITH PART-TIME STUDY 
Those orce straight after school and 
combi ere significantly more likely to 
be: 
• from a lower SES background. (18,27-36) 
Who
Less s ways were more likely to be experienced by 
those higher education after school, although 
3% of e ted had extended periods 
before wo
EXTENDED INT RRUPTI
Those 7% who experienced up to 3  
studied) unemployed, in part-time work ce 
were significantly more likely to be: 
• female 
• from an upper-middle SES background. (18,27-36) 
GRADUATING, THEN EXTENDED INTERRUPTION BE
Those 3% who experienced more than of the 7 
studied) unemployed, in part-time work or not in the labour force 
after they had graduated were significantly more likely to: 
be a TAFE graduate. (19,9-18) 
• and, to a lesser extent, have a disability. (18,27-36) 
WORKING, GRADUATING
Those 4% who entered the work force straight after school and 
then went into full-time study before entering
• female 
• TAFE graduate. 
ING W
 3% who entered the work f
ned it with part-time study w
• studying at TAFE 
 takes the less successful pathways? 
uccessful path
who did not go onto 
 th sample who had gradua
rking. 
E ON BEFORE WORK 
 to 4 years (out of the 7 
or not in the labour for
FORE WORK 
 a year (out 
• have a disability 
• 
MAINLY PART-TIME WORK 
Those 3% who worked part-time for four or more years of the 
seven studied were significantly more likely to be: 
• female 
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YED 
and, altho  
be: 
• 
• (18,27-36) 
MAINLY NOT IN THE LABOUR FORCE 
Those
years of th
• 
ver 
d. (18,27-36) 
following these different 
(18,37-51) 
(19,19-27) 
see LSAY Briefing No.4, 
Dy  
adulthood 
Wha 25 years? 
Between 1
was engag  
obtained a
MAINLY UNEMPLO
Those 4% who unemployed for four or more years of the seven 
studied were significantly more likely to be: 
• female 
• from a lower SES background. 
ugh not significant, there was a trend for them to also
• an early school leaver 
from a Catholic school 
• with a disability 
from a non-English speaking background. 
 4% who were out of the labour market for four or more 
e seven studied were significantly more likely to be: 
female 
• an early school lea
• with a disability 
• from a low SES backgroun
® for a more detailed 
description of the 
experiences of those 
pathways see 
   
® for more on the pathways 
Nov. 2001 
namics of education and work activities in early
t are the patterns of activities from 21 to 
996 and 2000, the majority of the cohort born in 1975 
ed in full-time education and work and over half had
 post school qualification by age 25. 
   PART 2. TRANSITIONS BETWEEN SCHOOL AND THE LABOUR MARKET   43 
 
 
MAIN ACTIVITIES 
Data from
the period n they 
were aged as: 
• 
ach year, 
• clined substantially 
from 28% at age 21 to 5% at age 25 
looking 
for work) decreased from 6% at age 21 to 3% at age 25, 
ime work also declined from 14% 
at age 21 to 11% at age 25, with more females than 
males in part-time work. (34,6-8) 
EDUCA
The p er
during the
dy was a 
g a 
tion 
p or 
a TAFE certificate by age 25 
 40% had no post-secondary qualification by 
ately 13% of males and 11% of females had 
(34,8-10) 
OCCUPATIONA
The patter groups of the 1975 cohort who were 
employed d
al work, 9% in trades and a 9% in 
semi-skilled and unskilled jobs 
 the cohort born in 1975 were gathered annually over 
 1996, when they were aged 21, to 2000, whe
 25. The pattern of main activities over this period w
the proportion working full-time increased from 44% at 
age 21 to 71% at age 25 and, in e
approximately 10% more males than females were 
working full-time 
the proportion in full-time study de
• the proportion unemployed (ie not working but 
with the proportion being slightly higher for males than 
females 
• the proportion in part-t
TION AND TRAINING ACTIVITIES 
att n of education and training activities of the 1975 cohort 
 period 1996 to 2000 was: 
• the most common form of post-secondary stu
degree course with over one-third of the cohort havin
degree qualification and 4% a postgraduate qualifica
by age 25 
• approximately 7% had completed an apprenticeshi
traineeship and 13% held 
• less than
age 25 
• approxim
not completed Year 12 or gained a post-secondary 
qualification by age 25. 
L PATTERNS 
n of occupation 
uring the period 1996 to 2000 was: 
• at age 25, 46% held professional, paraprofessional or 
managerial jobs, 17% were in clerical work, 16% in 
sales and person
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file was quite different, with a much 
-skilled and unskilled work and 
gender differences reflected that of the entire adult 
workforce, with higher proportions of females in clerical, 
a high proportion of part-time work was in sales and 
(34,11-13) 
Wha g between 
activities? 
MAJOR
m 
 around 80% to 85% 
• much of the movement from part-time work, 
ployment and other activities was into full-time 
to 
(34,14-17) 
OCCUPATIONAL PATHWAYS 
 to the next of the cohort 
born in 19
• 
 
 
(34,18-19) 
• at age 21, the pro
higher proportion in semi
sales and personal services 
• 
sales and personal service work 
• 
personal service work, although this decreased from 
52% at age 21 to 32% at age 25. 
t are the different pathways of movin
Once full-time employment is secured, it is highly likely to continue 
and if there is movement out of part-time work or unemployment it 
is most likely into full-time work. 
 ACTIVITY 
Following the movement of activities from one year to the next of 
the cohort born in 1975, it was found that: 
• the proportion of people remaining in full-time work fro
one year to the next was
unem
work 
• there was little movement from part-time work in
unemployment. 
The occupational pathways from one year
75 were: 
between 80% and 90% of those in a managerial or 
professional occupation in one year were in the same
group in the next 
• the trades group also showed stability from one year to
the next 
• the manual work group had the least stability, with much 
of the movement out into professional or managerial 
occupations. 
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Point
Comparing school completers and non-
completers 
Wha
comp
 
es for a number of years.  
FULL-TIME EDUCATIONAL AND 
en 
young peo
education
In particul
time study es 
in the subs e same held true for completers who 
did no o (31,50-52)
MARGINAL ACTIVIT
While the 
transition, l 
nd not 
ny given year were engaged 
ies the following year and a similar 
• 
education/training, far fewer (4%) moved into marginal 
• a large proportion of non-completers in marginal 
 
e 
s of divergence 
t are the post-school pathways of non-completers and 
leters? 
Within a few years of leaving school, most people move into full-
time work or study. But just under 10% of non-completers and 
school completers who do not enter higher education remain in
marginal activiti
LABOUR MARKET ACTIVITIES 
Using data from the Y95 cohort gathered from 1997 to 2000 (wh
they were roughly 16 to 19), it was found that a large proportion of 
ple moved into, and remained in, full-time work or 
 and training in the first few post-school years. 
ar, the majority of non-completers who engaged in full-
 or work in any given year remained in full-time activiti
equent year. Th
t g  on to higher education. 
IES 
majority of school leavers experienced a smooth 
 some young people still spent time in margina
activities—being unemployed, out of the labour force a
studying, or in part-time or casual work not coupled with studying.  
For non-completers from the Y95 cohort: 
• between 27% and 30% (of the non-completers group) 
leaving full-time study in a
in marginal activit
pattern was found for leaving full-time work 
but for those who coupled full-time work with further 
activities 
activities in any one year moved into the same marginal
activities in the next year 
• between 40 and 61% of non-completers in part-tim
activities in one year moved on to full-time activities in 
the next. 
46    LSAY REFERENCE GUIDE 
 
 
In contras
cohort) bu ovement out of 
ommon. (31,51-53)
AT-RISK GROU  
Non-comp
after completers had been out for two years, the differences 
betwe  had 
dissipated ters 
were engage al 
measurement. (31,54)
ctivities were tested but only two factors 
were significant: 
ill 
• 
t partially, reflect 
(31,
DIFFERENCES OVER A LONGER TIME FRAME OF SEVEN YEARS 
In an earlier study based on a sample of Year 10 students from 
se 
 up over a seven-year period.  
The pattern for males was: 
 
• earlier school leavers were far more likely to be in 
• by the seventh year, 75% of earlier school leavers and 
n full-time employment  
2 leavers—but by the 
t, for those who completed Year 12 (from the Y95 
t did not go on to higher education, m
marginal activities was more c
PS
leters were most at risk when they first left school but, 
en non-completers and completers in marginal activities
. Nine percent of completers and 9% of non-comple
d in marginal activities at the time of each annu
The background and educational characteristics related to 
remaining in marginal a
• gender had the strongest association with post-school 
pathways, with females being far more likely to have 
spent some or all of their time in marginal activities 
(usually out of the labour force altogether) and to be st
engaged in them in 2000—this was especially so for 
non-completers 
early school leavers had the lowest risk of remaining in 
marginal activities but this may, at leas
the amount of time spent in the labour market—as a 
group they had been out of school for the longest and 
thus had had more time to find employment. 54-57) 
the late 1980s, those who left before the end of Year 12 and tho
who completed school were followed
• in the first year after leaving, 28% of Year 12 leavers 
were in full-time study (not at a university or doing a 
TAFE diploma) compared with 6% of earlier leavers
apprenticeships in their first year (29%) 
79% of Year 12 leavers were i
• in the first year of leaving school the incidence of 
unemployment was roughly the same—11% for earlier 
leavers and 12% for Year 1
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(18,9-12) 
The patter
ore early school 
• Year 12 
(18,9-12) 
siderable effect on labour 
marke u (35,v)
A policy ch stralia meant that a subset of students 
had an ad
compared he policy change. 
market outcomes for 
those 
•  of primary school increased the 
 in 
• ffsetting effect of about 8% on that 
probability because indiv a
left school (35,v) 
Going into the labour market or continuing with 
further education after school 
What are the gender patterns over a seven-year period? 
Females who do not graduate are the most likely to be out of the 
r force or unemployed by the seventh post-school year. 
FOR TH SITY DEGREE OR TAFE 
DIPLOMA 
The partic
• me activities in the first year after 
leaving school—41% employed, 20% in apprenticeships 
and 18% studying full-time 
seventh year 13% of earlier leavers and only 7% of 
Year 12 leavers were unemployed. 
n for females was: 
• in each post-school year many m
leavers than Year 12 leavers were not looking for work 
and were not in work, study or training 
by the seventh post-school year, 69% of 
leavers were in full-time jobs compared to 49% for 
earlier school leavers. 
What is the impact of extra schooling? 
The process of schooling itself has a con
t o tcomes. 
ange in South Au
ditional year of junior primary school. This subset was 
 with those who were not affected by t
The impact of this policy change on labour 
who left school and did not go on to higher education was: 
an additional year
probability of being employed full-time by about 11%
school leavers’ first year out of school 
but there was an o
idu ls were older when they 
labou
OSE WHO DO NOT GO ON TO GAIN A UNIVER
ipation pattern for males was: 
79% were in full-ti
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bour force. (18,8-9) 
The p
•  full-time activities in the first 
• 1% were in full-time 
O GRADUATE WITH A DEGREE OR DIPLOMA 
n their first 
• ll 
(19,4-5) 
The partic
• 79% of female graduates started studying in their first 
• 
were not in the labour force 
and not studying. (19,4-5) 
® for more details on gender 
and patterns of 
participation for non-
graduates over 7 years see (18,12-20) 
What are the benefits of graduating? 
The investment in study is repaid for graduates in terms of 
securing full-time work and, in the main, higher incomes—
especially for males. 
INCOME 
From a study following young people in Year 10 in the 1980s over 
a seven-year period, it was found that: 
• the highest average weekly earnings after seven years 
were achieved by male graduates who had worked and 
studied part-time 
• by the seventh post-school year in the mid 90s, 78%
were in full-time work, 9% were unemployed and 3%
out of the la
articipation pattern for females was: 
68% of females were in
year—47% employed, 4% in apprenticeships or 
traineeships and 17% studying full-time 
by the seventh post-school year, 6
work, 6% unemployed and 17% out of the labour force 
(mainly caring for children). (18,8-9) 
FOR THOSE WH
The participation pattern for males was: 
• 76% of male graduates started studying i
post-school year 
by the seventh year 68% were employed, 23% were sti
studying and 3% were unemployed. 
ipation pattern for females was: 
post-school year 
in the seventh year, 73% were in full-time work, 2% 
were unemployed and 4% 
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• the next highest were achieved by males who went 
directly from school into full-time study and then full-
time work 
• in general, male graduates earned more than their non-
graduate counterparts 
lso earned higher average weekly 
worked 
weekly earnings were 
less than their male equivalent. (19,30) 
OCCUPATI N 
From the same study following young people in Year 10 in the 
19
 
ith a degree or diploma 
onal 
s, compared with 16% who 
did not graduate with a degree or diploma but did some 
(19,31-32) 
 
 
• female graduates a
earnings than female non-graduates who had 
continuously since leaving school 
• in all instances, female average 
O
80s over a seven-year period, it was found that: 
• 75% of male graduates who graduated from their 
degree or diploma course gained work in professional
and managerial occupations, compared with 28% of 
males who did not graduate w
but did some form of study 
• 61% of female graduates gained work in professi
and managerial occupation
form of study. 
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Part 3. 
tion:  
ex
an f life 
Part 3 of this reference guide looks in more detail at the labour 
t and other life experiences of the LSAY cohorts as they 
e 
ave 
it. Some of the highlights are: 
• Fe le
are em wer 
income
 Year 9 
car  th re 
likel  to
qualifications). Leavin ving lower levels 
of ra
unemp . 
Lower  to be associated 
st age studied). 
experience unemployment, it becomes the factor 
r unemployment in early adulthood.  
• Young re leaving home later, delaying marriage and 
dela ing hom
Beyond educa
periences in the labour market  
d other aspects o
 
 
marke
move from teenage years into early adulthood. Here we se
where they end up and look backward to find what may h
led to 
ma  early school leavers are especially vulnerable. They 
ployed in low status white-collar work with lo
s and less job stability.  
• The effects of literacy and numeracy achievement in
ry rough into later life. Those with higher levels were mo
y  be employed and earning more (regardless of 
g before Year 12 and ha
lite cy and numeracy are associated with higher 
loyment rates in the early years after leaving school
literacy and numeracy levels continue
with lengthy periods of unemployment up to 33 years of age 
(the late
• Once people 
most likely to lead to furthe
people a
y e ownership. 
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Labour market outcomes: a more detailed focus 
Being employ
What are the initial jobs and earnings for those who do not 
go on to higher education? 
While the majority of non-completers and Year 12 school leavers 
bly well, there are noticeable 
ear especially 
vulner le
TYPES OF JOBS 
d by school 
leaver ro
leaving: 
ained male 
• cially 
(31,67-68) 
By age 19
r 
• ales remained clustered in trades 
and semi-/unskilled manual work and early school 
leaver females in white-collar work. (31,67-68) 
(31,69-70)
LEVEL
• males who left before Year 11 had the highest median 
(31,70-71) 
 
 
 
ed 
settle into the labour market reasona
gender differences. Female early school leavers app
ab . 
There were marked differences in the first job hel
s f m the Y95 cohort, in terms of gender and year of 
• trades and semi-/unskilled manual work rem
dominated, especially among early leavers 
females were clustered in white-collar work, espe
early leavers. 
 (in 2000), a similar pattern was still evident: 
• relatively few early school leavers were in the uppe
white-collar occupational category 
early school leaver m
When occupational status levels were analysed a similar picture 
emerged. 
 OF EARNINGS 
For non-completers in 1997: 
income 
• females from both early leaver groups had a lower 
median income than the male early leavers. 
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Three a
•  incomes 
• 
median income ($480 pe
• females who had completed nd did 
not go on to higher education had the lowest median 
(31,70-71) 
 
(12,41-42) 
INFLUE OCCUPATION AND EARNINGS 
tor was: 
(31,73,75) 
higher levels were associated 
(31,74) 
• 
(31,74) 
• de) post-school qualifications—these 
ken a qualification (
 
(
JOB STABILITY
Job stability increa rs were in the 
re were gender differences. In each 
bited 
job stability, depending on age, than 
their fe a (31,82-83)
CAREERS AND WO
• s to perceive 
themselves in a career job, regardless of level of school 
leaving 
 ye rs later in 2000: 
all categories of people had increased median
males who had left before Year 11 had the highest 
r week)  
 school in Year 12 a
income. 
® for data on earnings from
earlier time periods see 
NCES ON 
The most significant social background fac
• gender—females obtained higher status jobs than 
males but males received higher hourly earnings. 
Significant human capital factors were: 
• literacy and numeracy—
with higher occupational status and higher earnings 
new apprenticeships—persons doing new 
apprenticeships had higher occupational status but 
lower earnings than other recent school leavers 
other (non-tra
people had jobs with higher occupational status than 
those who had not underta 31,75) 
• labour market experience—the longer the time in 
employment, the higher the occupational status and the
higher the earnings. 31,75) 
 
sed the longer the school leave
labour market. However, the
year assessed and for each type of school leaver, males exhi
similar or higher levels of 
m le counterparts. 
RK SATISFACTION 
• over one-half of the non-completers viewed their 
present job as a career job and this percentage was 
rising over time  
males were more likely than female
   PART 3.  EXPERIENCES IN THE LABOUR MARKET AND LIFE   53 
 
 
overall, school leavers in paid employment reported 
ender. 
labour market outcomes at 
the age of 19 see (4) 
What influenc
People are rning higher incomes if they are 
older, e  a 
degree. 
ed 
 with ages from 17 to 33, the following 
significant effects were identified: 
(8,9) 
the hourly earnings of males were considerably higher 
(8,9,15-16) 
• conomic and non-English speaking 
(8,10) 
• 
 
lined 
• the unemployment rate had a substantial effect—as it 
(8,11) 
SCHOO
owed significant effects from 
 
• sed 
with increasing age. (8,11,16-17) 
• 
being satisfied with their jobs—there were no 
differences between level of school leaving or g (31,82-85) 
® for an earlier report on 
es earnings over time? 
 more likely to be ea
ar male, have high literacy and numeracy levels and
SOCIAL BACKGROUND, DEMOGRAPHY AND CONTEXT 
Data on earnings from three youth cohorts—1961, 1965 and 
1970—were gathered between 1980 and 1994. From the pool
data, across cohorts and
• the effect of age was considerable—hourly earnings 
increased between 8% and 14% annually 
• 
than females, although the gap appeared to be 
narrowing 
the effects of socioe
background were small 
although having lived in a metropolitan area at school 
had some beneficial effect on earnings, the difference
due to region dec (8,10) 
went up, earnings came down. 
L & EDUCATIONAL VARIABLES 
Data from 1980 to 1994 also sh
school-related variables: 
• attendance at an independent school may have affected 
earnings indirectly through qualifications 
school achievement in literacy and numeracy increa
hourly earning, net of qualifications and labour market 
experience, and this effect of achievement increased 
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• the strongest influence on hourly earnings was a degree 
(8,12,18-19) 
renticeships also increased hourly earnings, but 
(8,19-20) 
• ct 
s for women, but less so for men; however, 
(8,17-19) 
• nd diplomas did not have an 
(8,12) 
What are t  od? 
Overall, pr ce on 
PROPO
eriod 
n they were age 25, 
showe
• 
 years of age but this decreased to 
• ar 
 
63% of females. (34,21-22) 
SOCIODEMOGRAPHIC FACTORS ASSOCIATED WITH FULL-TIME WORK 
full-time work all year 
ken down in 
ng in terms of the standard demographic 
5: 
i-
d the 
 
anagerial jobs (34,22-23) 
QUALIFICATIONS 
and this increased as the degree holder aged 
• app
more so for the young 
Year 12 completion appeared to have a positive impa
on earning
this positive impact was greatest at younger ages and 
declined thereafter 
TAFE certificates a
appreciable effect on earnings 
he patterns of full-time work in early adultho
ior work experience has the strongest influen
being in full-time work. 
RTION OF TIME IN FULL-TIME WORK 
Data from the cohort born in 1975 and gathered over the p
1996, when they were age 21, to 2000, whe
d: 
about 40% of the cohort had no full-time work in 1996, 
when they were 21
18% by age 25 
more males than females spent all or most of the ye
in full-time work—by age 25, 75% of males were in full-
time work more than 70% of the year compared with
Data from the 1975 birth cohort who were in 
(100%) over the period from 1996 to 2000 were bro
terms of a number of factors.  
The most striking findi
variables was the changing relationship between years 21 and 2
• in the early years those with parents in trades and sem
skilled work and those with less education ha
highest incidence of employment but by age 25 it was
those with better-educated parents in m
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RELAT
WORK
r 
wed higher levels of 
 seem to 
• 
(34,23-25) 
INFLUENCES O  T
A number
to investig he time spent in full-time 
employme
• arge positive 
• n full-time 
nce 
• 
bsequent time spent in full-time employment. (34,25-28) 
Being unemplo
Wha
unem
ment. 
PATTERN OF U M
Data from the ween 
1997 a jority of 
school non
increased each year. By 2000, the employment rates for early 
IONSHIP OF QUALIFICATIONS AND WORK EXPERIENCE WITH FULL-TIME 
 
Data from the 1975 birth cohort who were in full-time work all yea
showed that: 
• those who had completed an apprenticeship or 
traineeship showed consistently higher levels of full-
time work 
• by age 23 those with degrees sho
full-time work for all groups except those who had done 
an apprenticeship 
• TAFE certificates or other diplomas did not
have a noticeable effect 
prior experience of full-time work had a strong 
relationship with subsequent full-time work. 
N IME SPENT IN FULL-TIME EMPLOYMENT 
 of the above factors were subject to statistical analysis 
ate the influences on t
nt. The significant findings were: 
prior experience of full-time work had a l
impact on subsequent work and this impact was greater 
than qualifications 
completion of Year 12 increased time spent i
work, after taking account of prior work experie
of all qualifications, a degree had the strongest impact 
on su
yed or marginalised 
t are recent school-leavers’ experiences of 
ployment? 
Leaving before Year 12 and having lower levels of literacy and 
numeracy are associated with higher unemployment rates in the 
early post-school years. Living in a socioeconomically 
disadvantaged neighbourhood also impacts on unemploy
NE PLOYMENT TO AGE 19, 1997–2000 
 Y95 cohort showed that, in any given year bet
nd 2000 (when they were roughly 16 to 19), the ma
-completers were employed and this proportion 
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d of Year 
school completers who did not go on to higher education 
m the 
 had a higher 
(31,58-60)
INFLUE
 
d that the following 
charac ri
• 
t rates 
s 
ighest 
ates 
• 
oyed than either earlier school 
• 
d a significantly lower unemployment 
(31,60-66) 
NEIGHB D EFFECTS ON UNEMPL 18 21 
A sample of 1 re drawn 
from a um
where resi
individuals yond what could be expected from their 
person  a ty. 
A robust s  panel data model found: 
statistically significant in terms of unemployment 
• youth from the lowest 20% of neighbourhoods 
experienced a higher probability of unemployment. (24,19-23) 
leavers (at or before Year 10), later leavers (before en
12) and 
were 80%, 77% and 79%, respectively. 
However, when expressed as a proportion of those fro
cohort in the labour force, school non-completers
rate of unemployment than school completers. 
NCES ON UNEMPLOYMENT AT AGE 19, IN 2000 
Data from the Y95 cohort who left school at or before Year 12 and
did not go onto higher education showe
te stics were associated with unemployment: 
young people whose parents were employed in skilled 
occupations had significantly lower unemploymen
than those with parents in semi-/unskilled manual 
occupations 
• young people from non-English speaking background
who did not go on to higher education had the h
unemployment r
• people with high literacy and numeracy had significantly 
lower unemployment rates 
later school leavers (before the end of Year 12) were 
more likely to be unempl
leavers (by Year 10) and school completers 
recent school leavers who had completed an 
apprenticeship ha
rate 
• recent school leavers who had achieved a non-trade 
qualification had higher unemployment rates. 
OURHOO OYMENT BETWEEN AND 
8 year-olds and one of 21 year-olds we
 n ber of cohorts to investigate neighbourhood effects—ie 
dential location impacts on the social outcomes of 
 above and be
al nd family characteristics—on unemployment propensi
tatistical test using a
• the concentration of vocational qualifications was not 
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ployed between 30% and 100% of 
• umeracy 
unemployment 
e in the unemployment 
hnic backgrounds 
(34,29-31) 
INFLUENCES O  T
Data from alysed for the relative 
contrib io
time spen n 1996 and 2000. The key findings 
were: 
prior experience of full-time work and, to a lesser extent, 
t 
gest 
re prior experience the more time 
• degrees offered little protection against unemployment. (34,31-35) 
What are the unemployment experiences of early 
adulthood?
Prior experience with unemployment is the factor most likely to 
lead to further unemployment for 21-to-25 year-olds. 
PATTERNS OF UNEMPLOYMENT FOR 21-TO-25 YEAR-OLDS 
Data from the cohort born in 1975 were gathered from 1996, when 
they were age 21, to 2000, when they were age 25. The key 
patterns for those in that group who were employed for between 
30% and 100% of any one year were: 
• the percentage unem
the year declined from 5% at age 21 to 2% at age 25 
those at the lowest end of literacy and n
achievement had the highest levels of unemployment 
over all five years 
• those with parents with managerial/professional jobs 
and with university degrees had lower levels of 
• by age 25 there was no differenc
rate between those from metropolitan and non-
metropolitan areas and between those from different 
et
• by age 25 unemployment among those who had 
attended independent schools was close to zero. 
N IME UNEMPLOYED 
 the cohort born in 1975 were an
ut ns of the different variables affecting the percentage of 
t unemployed betwee
• there was no significant effect of gender 
• 
part-time work, decreased the percentage of time spen
unemployed 
• prior experience of unemployment had the stron
relationship—the mo
spent unemployed 
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r-olds in marginal 
activ
 
. 
PATTERNS OF
Data from
spent time udying 
part-time, ork, not working, or doing other things (not 
domes
between 19
s 
(
NAL ACTIVITIES 
 to age 
• 
activities than non-completers 
pent in 
(34,38-41) 
What facto  i
1980–1994? 
School ac
consistent
more durin  1994. Prior labour market 
experi nce is also significant. 
What are the experiences of 21-to-25 yea
ities? 
The amount of time in full-time work prior to age 21 substantially
reduces the time spent in marginal activities between 21 and 25
 MARGINAL ACTIVITIES FOR 21-TO-25 YEAR-OLDS 
 the cohort born in 1975 were used to identify those who 
 in marginal activities that included working or st
looking for w
tic duties). The key patterns for those in marginal activities 
96 and 2000 were: 
• the proportion that spent all year in marginal activities 
was 8% at age 21 and 6% at age 25 
• in most years a higher proportion of females than male
were in marginal activities 31% to 100% of the time 
• those who achieved the lowest levels in literacy and 
numeracy spent more time in marginal activities.  34,36-38) 
INFLUENCES ON TIME SPENT IN MARGI
Data from the cohort born in 1975 showed that the significant 
influences on time spent in marginal activities between 1996 and 
2000 were: 
• the percentage of time spent in full-time work up
20 decreased the percentage of time in marginal 
activities between age 21 and 25 
Year 12 completers spent less time in marginal 
• having a degree substantially reduced the time s
marginal activities. 
rs nfluence unemployment to 33 years of age, 
hievement in literacy and numeracy is the single, main 
 factor related to being unemployed for 3 months or 
g the period 1980 to
e
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APHY AND CONTEXT 
o 33, the following significant effects were identified: 
• age had a significant and negative effect on 
me effect on unemployment, 
y related 
unemployment rate. 
AL VARIABLES 
nt school was 
• umeracy had a 
(7,14-16) 
QUALIFICATIONS 
from 1980 to 1994 showed that: 
ent, 
ment and, in the youngest cohort, the chances 
(7,17-18) 
 
SOCIAL BACKGROUND, DEMOGR
Data on unemployment (3 or more months) from three youth 
cohorts—1961, 1965 and 1970—were gathered between 1980 
and 1994. From the pooled data, across cohorts and with ages 
from 17 t
unemployment incidence—this was independent of the 
overall unemployment, qualifications and work 
experience 
• males were more likely to be unemployed than females 
• parental occupation had so
although over the time period it became less for males 
and more for females 
• males from non-English speaking backgrounds were 
significantly more likely to experience unemployment 
• the national unemployment rate was significantl
to the sample’s (7,12-14) 
SCHOOL & EDUCATION
Data from the youth cohorts—1961, 1965 and 1970—gathered 
between 1980 and 1994 also showed that: 
• attendance at a non-governme
increasingly beneficial in terms of employment 
school achievement in literacy and n
direct and substantial effect on unemployment. 
The cohort data gathered 
• completing Year 12 reduced the odds of unemploym
regardless of any other qualifications 
• having a degree did not provide additional protection 
against unemployment 
• having an apprenticeship did not reduce the chances of 
unemploy
actually increased. 
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RIENCE 
Prior f -ti s on 
unemp rk 
the lower the unempl
women. (7,18-19)
What influe c  
Males tend to be unemployed for longer durations, as are younger 
arried and those with low school achievement. 
UNEMP  NOT ENGENDER MORE 
Data on u 1, 
1965 and ata 
from e h e 
was no evidence that the longer the time spent in unemployment, 
the les lik
dependen (7,20-21)
DURATION AT AGE 
The cohor  were used to identify factors 
affecting the duration of unemployment when the respective 
cohorts were aged 18. It was found that: 
• Year 12 completion reduced unemployment duration, 
especially amongst females 
 literacy and numeracy substantially 
decreased unemployment duration. (7,22-23) 
DURATION AT AGE 
e effect of Year 12 completion and achievement 
• gender differences were stronger—being female 
creased the length of time unemployed 
spondents spent unemployed until the previous year (7,23-25) 
 
LABOUR MARKET EXPE
ull me employment had the largest effect of all variable
loyment. The higher the percentage of prior full-time wo
oyment incidence, and more so for men than 
n es the duration of unemployment, 1980–1994?
people, those not m
LOYMENT DOES
nemployment duration from three youth cohorts—196
1970—were gathered between 1980 and 1994. D
ac  of the cohorts at age 18, 22, 26 and 30 showed ther
s ely people were to leave unemployment (state 
cy hypothesis). 
18 
t data from 1980 to 1994
• high achievement in
22 
• th
decreased, although the latter was still significant 
de
• marriage had a strong effect on reducing unemployment 
duration 
• the strongest effect was the percentage of time 
re
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AGE 26 
 unemployment 
•  
until the previous year also affected duration. (7,25-26) 
DURATION AT AGE 
At this sta ects had been 
consolidated: 
ool achievement continued to have a substantial 
les 
• unemployment was shorter for females than males 
(7,26-27) 
Other
Making the tr
Leaving home 
Young peo
TRENDS OVER IM
Data from  
1975—were used to identify trends. For the early cohorts, data are 
ere 33 and 28 years of age and for the latter 
• young people under 25 had been leaving home at 
creasing rates 
 older ages. (28,13-15) 
DURATION AT 
• school achievement again had a substantial effect 
• unemployment was shorter for females than males 
• marriage had a strong effect on reducing
duration 
the percentage of time respondents spent unemployed
30 
ge the previous pattern of eff
• sch
effect, although more so for males than fema
• marriage had a strong effect on reducing unemployment 
duration, with males experiencing the stronger effect 
• the percentage of time respondents spent unemployed 
until the previous year also affected duration but only 
significantly for males. 
 life experiences 
ansition to adulthood 
ple, especially young women, are leaving home later. 
 T E 
 four youth cohorts—born in 1961, 1965, 1970 and
available until they w
two until they were 24 and 25 years of age respectively. It was 
found that: 
de
• young women especially were making the transition to 
independent living at much
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INFLUENCES 
Using data  
and emplo eir effect on 
e. Only two variables were significant: 
n 
this trend had increased over the decades 
• nd 
had 
remained steady over time. (28,16-18) 
Getting marrie
A num
TRENDS OVER TIME
Data from the four youth cohorts—born in 1961, 1965, 1970 and 
1975—showed that: 
 in the younger cohorts (1970 & 1975) are 
e in de facto relationships 
(28,19-21) 
INFLUENCES 
r youth cohorts showed that the significant 
 
marriage, especially for 
• ent on marriage for 
• f 
females increased over the cohorts. (28,22-25) 
Buying the rs
The transi  
cohorts an
TRENDS OVER TIME 
Data From the four youth cohorts—born in 1961, 1965, 1970 and 
1975—showed that: 
• the proportion of young people renting had increased 
over the last three cohorts 
 from the four cohorts, social background, education
yment/study activity were investigated for th
leaving hom
• young people from non-metropolitan areas were more 
likely to leave home earlier than those from metropolita
areas and 
young people from a non-English speaking backgrou
were less likely to leave home early and this trend 
d 
ber of young Australians are delaying marriage. 
 
• fewer people
married by the age of 25 
• the number of young peopl
had increased substantially to age 25 
Data from the fou
influences on getting legally married before the age of 25 were:
• coming from a non-metropolitan area was one of the 
most consistent influences on 
males 
the positive influence of employm
males decreased across the cohorts 
the negative impact of study on the likelihood o
marriage for 
 fi t home 
tion to home ownership is being delayed for successive
d the pattern of influences changing. 
   PART 3.  EXPERIENCES IN THE LABOUR MARKET AND LIFE   63 
 
 
ge 25 around one-fourth of the two younger cohorts 
(28,26-27) 
INFLUE
Data F
1975—sho
• rongest and consistent 
• sed the likelihood of home 
the 
 
being female and studying decreased the likelihood of 
home ownership. (28,28-29) 
Effects on well-being 
What factors influence well-being? 
Marriage and unemployment have the strongest, albeit opposite, 
effects on well-being.  
DEMOGRAPHIC FACTORS 
The impact of demographic factors on the well-being of young 
adults was investigated using data from four cohorts born in 1961, 
1965, 1970 and 1975. It was found that: 
• women reported being happier than men, especially in 
their interpersonal relationships 
• higher levels of satisfaction were experienced by those 
who were married than by those in a de facto 
relationship 
• having children had no impact on well-being 
• for the two oldest cohorts living with parents at 20 years 
of age had a negative relationship, for the third cohort 
(1970) there was no difference, and for the youngest 
there was a positive relationship. (6,3-7) 
• by a
owned their own home compared to more than one-
third of the older cohorts at the same age. 
NCES 
rom the four youth cohorts—born in 1961, 1965, 1970 and 
wed that: 
marriage was one of the st
influences on home ownership by 25, but this effect 
decreased for females in the two younger cohorts 
being employed also increa
ownership, although the influence decreased over 
cohorts and especially for males
• 
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ECONOMIC FACTORS 
The impact of economic factors on the well-being of young adults 
was investigated using data from four cohorts born in 1961, 1965, 
 although the 
relationship between income and life satisfaction 
occupational status also showed a relatively strong 
relationship with life satisfaction, although with a 
(6,8-10) 
 
1970 and 1975. It was found that: 
• income influenced all cohorts at all ages,
weakened with age 
• 
decreasing effect with age 
• there was a strong negative relationship between 
unemployment and well-being. 
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